Maryland State Board of Education Testimony August 28,2018
Barbara Donick M.ED. Right to Read- Maryland

Right to Read- Maryland has been working diligently to improve teacher
preparation in reading instruction as it specifically relates to reading skills
acquisition for all. Reading is THE foundation of learning. Without the ability to
read, opportunities for academic and occupational success are limited.

We are placing students in special education who do not have learning disabilities
but are instead victims of ineffective instruction. Educating students in special
education classes is far more expensive than in the general classroom. Baltimore
County is now spending over one million dollars to train teachers in the
foundations of reading instruction. These are professional development dollars that
are being spent on teaching information that should have been provided in our
colleges.

Members of Right to Read- Maryland have presented testimony to the Maryland
State Board of Education and the Professsional Standards Teacher Education
Board. In 2018, HB493 and SB638 addressed the need for a foundations of
reading test in the science of reading for the certification of certain teachers. These
bills were sent to the Kirwan Commission for consideration. The Design
Assumptions of the Kirwan on August 15,2018 stated “Teachers will be required
to pass State-specific exams of teacher mastery of reading and content at least on
par with the rigor of Massachusetts for elementary education...”

Dr. Steiner has often said that in order to insure that our institutes of higher
education reform instruction, we should require a rigorous assessment in evidence-
based reading instruction for certification. Because this would require a phase in
period of this instruction at the colleges and universities, the Board might consider
a provisional certificate for a certain period of time.

The mission of the Maryland State Board of Education is to provide leadership, set
policy, and advocate for continuous improvement of Maryland’s educational
system in order to assist every student to realize his or her potential and to ensure
educator effectiveness. We respectfully request the leadership and guidance of the
State Board to set regulations for certification in reading instruction to benefit all
children and teachers in Maryland.



Public Comment to the Maryland State Board of Education
August 28, 2018
Darren Hornbeck

Good Morning, President Hartings, Vice President Iszard, and members of the Board.
My name is Darren Hornbeck. | am a high school social studies teacher and
professional development coordinator at Linganore High School in Frederick County. |
am also a former Maryland Teacher of the Year. | appreciate the opportunity to offer my
comments on the proposed revision to COMAR 13A.12.04.03 Superintendents. | stand
firmly in opposition to the language presented to the Board on June 20t" and currently
being considered for publication because it removes the teaching experience
requirement for those seeking to serve as a superintendent in the state of Maryland.

The role of a superintendent is to implement the academic vision and goals of the public
school system. A superintendent's primary responsibility is to serve as an educational
leader—one charged with overseeing and evaluating the curricular and instructional
programming needs of their district; educator professional development needs,
including the development of an effective in-service training program for ali personnel;
serve as a consultant and advisor to principals and teachers on substantive school
based programmatic and instructional needs; and compliance with all local, state, and
federal educational policies and statutes. Given this responsibility, it is critical that any
candidate seeking a superintendency have the content and pedagogical knowledge as
well as the significant hands-on classroom experience to carry out their most
consequential role. Allowing someone to take on this role who lacks the proper training
and practicum experience is nothing short of educational malpractice and can prove
detrimental to the students and educators under their leadership.

As an educator and member of the Teacher Induction, Retention, and Advancement (or
TIRA) Workgroup, my role was to provide my professional input on how best to improve
the teaching profession such that it would attract high quality candidates; provide
rigorous preservice training and practicum aimed at growing the state's pool of highly
qualified educators; and implement best practices that provide ongoing development
and growth of seasoned educators aimed at retaining them in our classrooms. If efforts
such as these are critical for the entry-level positions within the education profession,
why would we not demand even more for those who seek to lead said educators and
the system in which they work?

In making the case for watering down the minimum qualifications for superintendent
candidates, research has been cited in previous BOE meetings that claim to show no
correlation between student performance and whether their superintendent had a formal
and practical background in education (i.e. actual classroom experience). What was not
mentioned was that said research was conducted by only one institution (Johns
Hopkins); that it involved only a handful of state school systems; and that the study has
yet to be replicated elsewhere or expanded to include additional school systems or
states. While not impugning the study's findings, | believe it is premature to change an
entire state's policy and precedent based upon a single study with such a limited scope.



| urge the Board to consider the importance of the practical and pedagogical
qualifications of one of the highest-ranking individuals in our profession. The decisions
made by a district superintendent will most assuredly impact the lives of our students,
our communities, and our state well into the future. Thank you for your consideration

and for your service to public education.



Antoinette Waters M.Ed
2506 Atrium Ct.
Bowie, MD 20716

Maryland State Board of Education
200 West Baltimore Street
Baltimore, MD 21201

Good Moming Members of the Board,

My name is Antoinette Waters M.Ed. and I am one parent of the many children that this
state leaves behind. The September babies the “gap” children, . The gap that does not exist in DC
nor Virginia, these two neighboring states remember the children in the “gap.” Now why don’t
we all just move to the District of Columbia or Virginia you are probably wondering since they
remember the children in the “gap.” Well, ] am a homeowner in the City of Bowie, and if you
have ever been to Bowie you know how beautiful it is and understand how it has a sense of
community in a time where many are thinking about themselves. You can not find that just
anywhere. Maryland has a new Executive order te “start school after Labor Day”. That means
that school will start after September 1st, and on certain years it can be as late as September 8th.
As a result we need to change our fifth birthday requirement to one that makes common sense.
Three school districts in Maryland have waivers to begin before Labor Day; but there are another
21 that begin after September 1st. I know as a master educator, 15 year veteran teacher and
curriculum writer who well aware of child development, that “When the adult changes
evervthing changes”. This is why we must fix kindergarten age requirement and change it to
September 30th match our current policy.

As educators we understand the effects of having a child stay home when all of or his/her
peers are in school. This can be detrimental to their social and cognitive development. By high
school which is when I see meet these “gap™ children usually are bored in the classroom and
have “checked out” mentally because their peer group is always one step ahead of them. Apart
of the mission of the state Board is to assist every student to realize his or her potential and to
promote students’ physical, mental, social, and emotional well-being.

The state of Virginia has the exact same policy of “starting after Labor Day” they call it
the “Kings Dominior/ Busch Gardens rule”. They too have school districts in the western part of
the state that begin prior to Labor Day because of the mountain weather, They too have countless



private schools. Yet they have a September 30 turn five policy because they are thinking of all
children. If a state with 132 school districts, and countless private schools can think about
servicing the needs of all children, we should too.

Adults change everything, as a result when one policy changes it causes a ripple effect.
As public servanis we are not given the choice to think of some and “may” think of others. We
must therefore change the September 1st policy to reflect common sense.

Thank you for your consideration on this matter,
Antoinette Waters M.Ed.
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Superintendent’s Memo #184-18

COMMONWEALTH of VIRGINIA
Department of Education

DATE: July 20, 2018

TO: Division Supetintendents

FROM: James F Lane, Superinteadent of Public Instruction

SUBJECT: Student Enrollment Requirements — School Year 2018-2019

As you begin to prepare for the 2018-2019 school year, 1 want to take the opportunity to provide you with some general information and remind you about certain enrollment
requirements, Please distribute this information as widely as possible throughout your school division o ensure that appropriate school division employees are aware of these
requirements.

Compulsory Attendance

Section 22.1-254 of the Code of Virginia (the compulsory attendance law) provides:

...Except as otherwise provided in this article, every parent, guardian, or other person in the Commonwealth having control or charge of any child who will have seached
the fifth birthday on or hefore September 30 of any school year and who has not passed the cighteenth birthday shall. during the peniod of each year the public schools are
in session and for the same number of days and hours per day as the public schools,cause such child toattend a public school or a private, denominational, or parochial
school or have such child taught by a tutor or teacher of qualifications prescribed by the Boand of Education and approved by the division superintendent, or provide for
home instruction of such child as described in § 22.1 -254 14

The compulsory attendance law permits a child to attend a private or publie school or receive an education through certain alternatives to school atiendance, such as home
instruction, unless the child is excused from attendance by a local school board, as referenced in § 22.1-2544 of the Code of Virginia (Code). Parents who wish to seek a
religious exemption to compulsory attendance must petition the school board and show that, by reason of bona fide religious training or belicl, the pupil, together with his
parents, is conscientiously opposed Lo attendance at school. (§ 22.1-254 B 14 of the Code)

Please refer to the Depaniment of Education’s Guidelines for Home Instruction in Yirginia (Word) for additional information on home instruction and other altematives to school
attendance.

Any child who will not have reached his sixth birthday on or before Seplember 30 of cach school year whose parent or guardian notifies the appropriate school board that he does
not wish the child to attend school until the following year because the child, in the opinion of the parent or guardian, is not mentally, physically, or emoticnally prepared to
attend school, may delay the child's attendance for one year. (§ 22.1-2542 of the Code)

Residency

Section 22.1-3# of the Code provides “[i]he public schools in cach school division shall be free 10 each person of school age who resides within the school division....” Section
22.1-1# of the Code defines a person of school age to mean a person who will have reached his fifth birthday on or before September 30 of the school year and who has not
reached twenty years of age on or before August 1 of the school year.

For the purposes of enrollment, the local school division determines whether a student meets the following residency requirements set out in the Code:

® The student is living with a natural parent or a parent by legal adoption.

e The student has a parent in the military and is living with a noncustodial patent or other person standing in loco parentis, not solely for school purposes, pursuant to a
Special Power of Attomey executed vnder Title 10, United States Code, § 1044b, by the custodial parent.

e The student’s parents are deceased, and the student is living in loco parentis with a person who resides in that locality.

@ The student is living in the locality, not solely {for school purposes, as an emancipated minor.

® The student is experiencing homelessness as described in § 22 1-3(AX6¥ of the Code.

® The student is living with another person who resides in the school division, not solely for school purposes, and that individual: (a) is the court-appointed guardian, or has
legal custody, of the person; or (b} is acting in loco parentis pursuant to placement of the person for adoption by a person or entity authorized to do so under § -
of the Code; or (c) is an adult relative providing temporary kinship care as that term is defined in § £3.2-1004 of the Code when the student’s parents are unable to care
for him or her.

The school division may require one or both of the parents and the adult relative providing kinship care to submit certain documents and verifications in order to enroll the child.
In addition, a school division may also require the parent or adult relative to obtain written verification from the department of social services where the parent or parents live, or
from both that department and the department of social services where the kinship care provider lives, 1o show that the kinship care arrangement serves a legitimate purpose that
is in the best interest of the child and is not solely for purposes of school enrollment.

Please sec § 22.1-3# for more information regarding residency.
Students with a Parent or Parents in the Military

Virginia is a member of the Interstate Compact on Educational Opportunity for Military Children (the Compact). The purpose of the Compact is to streamline the transfer of
children of military families into Virginia public schoola, Specifically, the Compact addresses the following: (1) education records and enroliment (Article IV), which contains
provisions regarding record transfers, immunizations, and school entrance age; (2) placement and atiendance (Article V), which contains provisions regarding course and
program placement and special education services; (3) eligibility (Anicle VI), which addresses documentation requirements for enrollment; and (4) graduation (Article VII),
which addresses how receiving school divisions will facilitate the on-time graduation of military transfer students. (§ 2213604 of the Code)

The Code includes specific provisions governing the enrollment of military children:
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® A student of a military family is deemed a resident of a school division and cannot be denied admission or charged tuition if the student lives with a noncustodial parent or
other person standing in loco parentis, not solely for school purposes, pursuant to a Special Power of Attomcy executed under Title 10, United States Code, § 1044b, by the
custodial parcnt. Such students may continte Lo attend school in the school division they attended while residing with the custodial parent without paying tuition, or they
may atiend school in the school division in which the noncustodial parent or other person resides without paying wition. (§§ 22,134 A3 and 22,1-360, Art, VI of the
Code)

e Children of a person on active military duty may remain enrolled in a school division, free of charge, upon relocation to military housing in another Virginia school
division, when their parents receive an order for such relocation. (§ 22.1-3 B.1 of the Code)

e New in2018: Children of a person on active military duty may remain cnrolled in a school division upon relocation outside of the school division, free of charge until the
end of the school year, when their parents receive an order to relocate to a new duty station or be deployed. (§ 22.1-3.B.2 of the Code)

e New in2018: Children of a person on active military duty may enroll in the school division of the child's intended residence, free of charpe, once his parent is relocated
pursuant to orders received. A permanent address must be established in the school division of the intended residence within 120 days, otherwise the school division may
charge tuition. (§ 22.1-3#¥.B.3 of the Code)

e New in2018: School boards governing school divisions that contain a military installation or military housing must establish policies permitting students residing on a
military installation or in military housing 10 enroll in any school within the school division, upon request of their parent if there is space available. (§ 22.1-7.2 of the
Code}

For additional information about the enroliment of students of military families, please see Military Families and Guidance Documents & Training Materfals,
Students Experiencing Homelessness

School divisions must immediately enroll students experiencing homelessness and coordinate the provision of services to these students with relevant local social services
agencies and other agencies and programs providing services to such students, and with other school divisions.

For more information regarding the enroliment of students experiencing homelessness, pleass see § 22.1-3 of the Code and visit Project HOPEP,
Students in Foster Care

Astudent who has been placed in a foster care placement by a local social services agency (as defined in § 63.2-100# of the Code)shall be immediately enrolled in school even
if the placing social services agency is unable 10 produce the documents required for enroliment. In such cases, the person enrolling the student must provide a written statement
that, to the best of his knowledge, sets forth the student's age and compliance with the requirements of § 22,1-3.2% of the Code and indicates that the student is in good health
and free from communicable or contagious disease. (§ 22.1-3.4% of the Code)

Within 72 hours of placing a child of school age in a foster care placement, the local social services agency making such placement shall, in writing: (a) notify the principal of the
school in which the student is (o be enrolled and the superintendent of the relevant school division or his designee of such placement; and (b) inform the principal of the status of
the parental rights.

Please refer to Enroliment of Students in Foster Care on the Virginia Department of Education’s website for additional information regarding the enrollment of these students.

Birth Certificate

Except as provided in § 22.1:3.1#% of the Code, no student shall be admitted for the first time to any public school in any school division in Virginia unless the person enrolling
the student shall present, upon admission, a centified copy of the student's birth record. A photocopy of the child’s birth certificate will not meet this requirement. If a centified
copy of the child's birth centificate cannot be obtained, the person enrolling the child must submit a sworn statement setting forth the child's age and explaining the inability to
present a cettified copy.

Students in Foster Care. If the birth certificate is required for enroliment of the foster child and is not immediately available upon taking the child into custody, the placing social
services agency shall obtain and produce or otherwise ensure compliance with such requirement for the foster child within 30 days afier the child's enrollment. (3

of the Code)

A centified copy of a birth record for a person bom in Virginia may be obtained from the Division of Vital Records and Health Statistics at the Virginia Department of Health.
Refer to the Division of Vital Statistice™® website for information about that process.

Comprehensive Pre-school Physical Examination

Section 22.1-270/% of the Code precludes the admission of students for the first time to any public kindergarien or elementary school in a school division unless the student
furnishes, prior to admission, a report of a comprehensive physical examination from a qualified licensed physician, or a licensed nurse practitioner or a licensed physician
assistant acting under the supervision of a licensed physician. The examination must be of the scope prescribed by the State Health Commissioner and must have been
performed within 12 months before the date the student first enters the public school. In the aliemative, students may provide records showing that they furnished such a report
upon admission Lo another school or school division and provide the information that was contained in that report.

Religious Exemption. Section 22,1-2704 of the Code includes an exemption from the physical examination for students whose parents object for religions reasons. Such
physical examination is not required of any child whose parent objects on religiovs grounds and who shows no visuzl evidence of sickness, provided that the parent shall state in
writing that, to the best of his knowledge, the child is in good health and free from any communicable or contagious disease.

Suudents with a Parent or Parents in the Military. Children of military parents must meet the physical examination requirements as the Intersiate Compact on Educational
Opportunity for Military Children does not waive this requiremeant for them.

Students Experiencing Homelessness. Section 22,1-34% of the Code provides specific requirements for the immediate enrollment of children in foster care who do not bave the
requisite physical examination report. Students experiencing homelessness cannot be excluded from school attendance because the requisite health information required of other
students cannot be provided. School divisions must immediately refer the student to the school division liaison to assist the student in obiaining the necessary physical
examination.

Students in Foster Care. I the report of a comprehensive physical examination is not immediately available upon taking the child into custody, the placing social services agency
shall obtain and produce or otherwise ensure compliance with such requirements for the foster child within 30 days afier the child’s enrollment. (§ 63.2-900.D4" of the Code)

Please note that while the report of the comprehensive physical examination must contain the elements prescribed by the State Health Commissioner, state law does not require it
o be on the Sghool Entrance Health Form, MCH 2130 (PDF) in order to be acccpted by the local school board. Therefore, schoot divisions cannot deny enrollment to a student
who provides the necessary report on a different form, as long as that form is attached to a MCH 213G. For more information, please refer to Superintendent’s Memorandum
£103-12, issued on April 20, 2012,

Immunizations
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Pursuant to §22.1.271.2# of the Code, no student shall be admited by a school if his parent does not submit documentary proof of immunization to the admitting official unless,
at the time of admission, the student is exempted from immunization pursuant 1o subsection C, or the student is a homeless child or youth as defined in § 22,1-3# of the Code.
If a student does not have documentary proof of immunization, the school shall notify the student or his parent: (i) that it has no documentary proof of immunization for the
student; (ii) that it may not admil the student without proof unless the student is exempied pursuant to subsection C, including any homeless child or youth as defined in § 22,1-3
# of the Code; (iii) that the student may be immunized and receive certification by a licensed physician, licensed nurse practitioner, registered nurse, or an employee of a local
health department; and (iv} how 1o contact the local health department to leamn where and when it performs these services. Documentation indicating that the child has received
the required immunizations must be provided.

Any child whose immunizations are incomplete may be admitted conditionally if the parent or guardian provides documentation, at the time of enrcllment, that the child has
received at least one dose of the required immunizations and has a written schedule for completing the remaining doses within 90 days. If the student requires more than two
doses of hepatitis B vaccine, the conditional enroltment period shall be 180 calendar days.

Religious Exemption. No certificate of immunization shall be required for a student’s school admission if the student or his parent submits an affidavit to the admitting official
stating that the edministration of immunizing agents conflicts with the student's religions lenets or practices; or the school has written centification from a licensed physician,
licensed nurse practitioner, or a local health department that one or more of the required immunizations may be detrimental 1o the student's bealth, indicating the specific nature
and probable duration of the medical condition or circumstance that contraindicates immunization.

Students with a Parent or Parents in the Milisary. Children of military families without documentation of immunizations should be immediately enrolled and shall have up 1030
days from the date of caroliment 1o obtain any immunizations required by the receiving state. (§ 22.1-360#% of the Code)

Students Experiencing Homelessness. Students experiencing homelessness cannol be excluded from school attendance because the requisite immunization information required
of other students cannot be provided. School divisions must immediately refer the swudent o the school division liaison to assist the student in oMaining the necessary proof of
completion of immunizations,

Students in Foster Care. If the proof of immunization is not immediately available upon taking the child into custody, the placing social scrvices agency shall obtain and produce
or otherwise ensure compliance with such requirements for the foster child within 30 days afier the child's enrollment. (§ §3.2-900.D# of the Code)

Please review the School and Day Care Minimum Immunization Requirements* (available on the website for the Virginia Depariment of Heslth) for a list of the required

immunizations.
Expulsion Statement

‘When a student is registered, the parent must provide a swom stalement or affirmation indicating whether the child has been expelled from atiending a private school or another
public school in Virginia or a school in another state for an offense involving weapons, alcohol or drugs, or for willlul infliction of injury to another person. In addition, the
parcat must provide a swom statement or affirmation indicating whether the student has been found guilty of or adjudicated delinquent for any offense listed in subsection G of §
16,1-260% of the Code or any substantially similar ofTense under the laws of any state, the District of Columbia, or the United States or its territories. (§ 22.1:3.2°P of the
Code)

Transfer Students

Section 22.1-253.13:44% of the Code (Standard 4 of the Standards of Quality) requires local school boards to mnlm prnwslons Tor s:udcms who transfcr bclween pulJllc
secondary schools and from nonpublic schools or from home instruction as outlined in the Regulatiol 2

(SOA) The SOA, atB!AC.Z(LllL& Pl'owdcs

.. Students lransl'crnng in grades kindergaren lhmugh 8 l'rom Vlrglma publlc schools or nonpubhc schools accredited by one of the approved acerediting constituent
rncmbers of the Virginia Council for Private Education (VCPE) shall be glven recognition for all grade-level work completed. The academic record of students
transferming (rom all other schools shall be evaluated to determine appropriate grade placement in accordance with policies adopted by the local school board...

(BYAC20-131-60 A" of the SOA)

-..A secondary school shall accept credits toward graduation received from Virginia nonpublic schools accredited by one of the approved accrediting constituent members
of the VCPE.... (BYAC20-131-60.D¥ of the SOA)

All school divisions should have policies regarding the transfer process.
Students from Other Countries

Genenally, students who are 18 and 19 and who arc transferring from high schools in other countries should be counseled on all options. However, they are still eligible for
enrcliment as a person of school age as provided in the Code unless they have a comparable diploma from a high school tocated in a foreign country, If a receiving school
division has questions about a student’s diploma or transcript, the receiving school division should research the issues to determine what kind of diploma the student has and to
determine whether it comparable (o Virginia's diploma requirements. In addition, students who are from other countries and who have special education needs may be eligible
for special education and related services through age 21 if they have not graduated with a comparable diploma from a high school located in a foreign country. If an English
Learner is enrolled in a Virginia public school and turns 22 during the school year, that student may continue through the end of that school year.

Questions have arisen regarding a local school board’s authority to inquire into a prospective student's citizenship or visa status and to ber enrollment to those students who reside
within the school division but do not hold a student visa. School divisions are not permitted to inquire into a prospective student's citizenship or visa status in order 1o enroll that
student in school. Pursuant to a decision by the United States Supreme Count, Phder v, Doe®, 457 U.S. 202 (1982), school divisions arc required to accept students who meet
residency requirements under § 22,1-34 of the Code and may not deny a free public education to undocumented school-age children who reside within their jurisdiction
because they do not hold valid United States citizenship or a student visa.

On May B, 2014, the United States Depantment of Education (USED), in conjunction with the United States Depantment of Justice (USDOJ), issued an gdvisory letter (POF)
reminding educational agencics that, under federal law, state and local educational agencies are required to provide all children with equal access to public education at the
clementary and secondary levels. In the advisory letter, USED and USDOY indicated that they had become aware of student enrollment practices that may discourage or lead 1o
the exclusion of students based on their or their parenis’ or guardians’ citizenship or immigration status. The letter of May 8, 2014 replaced the advisory leiter (PDF) previously
issued May 6, 2011 and was writien in response to inquiries the Department received about the May 6, 2011 letter. The guidance in the May &, 2014 letter is applicable (o the
2018-2019 school year.

Here are highlights from the May 8, 2014 advisory letter:
e A school division should review the list of documents that can be used to establish residency and ensure that any required documents would not unlawfully bar or
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discourage a student who is undocumented or whose parents are undocumented from corotling in or attending school.

® As with residency requirements, rules vary among states and school divisions as to what documents students may use Lo show that they fall within stale or district
mandated minimum and maximum age requircments, and jurisdictions typically accept a varicty of documnents for this purpose. A school division may not bar a student
from enrolling in its schools because he or she lacks a birth certificate or has records that indicate a foreign place of birth, such as a foreign birth certificate.

e School divisions have federal obligations, and in some instances, state obligations 1o report certain data, such as the race and ethnicity of their student populations. While
the USED requires divisions to collect and report such information, divisions cannot use the acquired data to discriminate against students; nor should a parent’s or
gnardian’s refusal to respond to a request for this data lead to a denial of the child’s enroliment.

To ensure compliance, please read the advisory letier (PDF) of May 8, 2014 very carelully.

For additional guidance regarding school division responsibilities and actions with regard to students and immigration, please refer to Supenntendent’s Memorndum #059-17,
issued on March 1, 2017.

Social Security Numbers

The Department of Education and local school boards are prohibited from requiring any student enrolled in a public school or receiving home instruction, or his pareat, 1o
provide the student’s federal social security number. (§ 22.1-287.03# of the Code)

Nondiscrimination on the Basis of Age in Programs or Activities Recelving Federal Financial Assistance
All school divisions must comply with 34 CFR PART 1104 (Nondiscrimination on the Basis of Age in Programs or Activities Receiving Federal Financial Assistance). In

addition, prohibits discrimination on the basts of race, color, and national ungm by recipicnts of federal funds, and refusal by a school
division to enroll qualified students on the basis of race, color, or national origin is a violation of this prohibition against discrimination.

Please contact the Office of Policy at (804) 225-2092, or by email at policy@doe,virginia.gov ™=, if you have any questions.
JFLIZLR/bj

Virginia Department of Education & Commonwealth of Virginia, 2018
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Pre-Kindergarten {Children three to five years of age)

The District provides free high quality pre-Kindergarten education services in its
public schools, public charter schools, and publicly funded community-based
organizations for children three years of age on or before September 30 of the
upcoming school year, or four years of age, and children who become five years of
age alter September 30 of the upcoming school year and who reside in the District
pursuant to Pre-k Enhancement and Expansion Amendment Act of 2008, effective
Office Hours July 18,2008 {D.C. Law 17-202; D.C. Official Code §§ 38-271.0¥(6) and {7) (2042
Manday to Friday, 8:30 a.m.-5 p.m. Repl & 2015 Supp.)).
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Related Services:

B u I Early Learning Services for Parents
!
' Contact Phone: (202) 727-1839

Ask the Superintendemt X
Agency Performance Contact Fax: (202) 741-5304
Contact TTY: 711
Amharic (h#7CF) Contact Suite #: 4th Floor
Chinese (F837) Office Hours: Monday to Friday 8:30 am to 5 pm
French (Frangais) ) -
Korean (2+201) Service Location:
= GIS Address: 810 1st Street NE
Spanish (Espafiol) ————
Vietnamese (Ting Viét) Y Washingtan
State: DC
Zip: 20002
Hanseul Kang
State Superintendent of Education
Twiter Facebook Mabile Maps Webcasts RSS

https:{fosse.dc.gov/servicefearly-learning-services-parents-pre-kindergarten-services

Early Learning Services for Parents - Pre-kindergarten Services

Library

Data

Lare LT S

About OSSE~

Subscribe
More Resources »

Page 1 of 2



Early Learning Services for Parents - Pre-kindergarten Services | osse

5 7
4‘} »

District News

Mayor's Public Schedule
Citywide News

Citywide Calendar
Subscribe to Receive Emails
Subscribe to Text Alerts
Subscribe to Newsletters

District Initiatives

Green DC
Grade DC
Age-Friendly DC
Sustainable DC
Connect DC
Great Streets
Ready DC

BEST CF HIL?_
:c [

2

About DC

Open DC
Budget
Emancipation
Consumer Protection
Contracts

Property Quest
Track DC

Terms and Conditions

BEST OF THE %3.,

WEBS,

hitps:/fosse.dc.goviservicefearly-learning-services-parents-pre-kindergarten-services

8/28/18, 3:54 AM

N
e,
Contact Us

Agency Directory

Cali3n

Contact the Mayor
Contact Agency Directors
FOIA Requests

Report Website Problems
Send Feedback

Service Request Center

Page 2 of 2



WHEN THE
ADULTS
10HAHJ

EVERYTHING
CHANGES...

SEISMIC SHIFTS IN SCHOOL B H\Hlll




Firse published by

Independent Thinking Press
Crown Buildings, Bancyfelin, Carmarthen, Wales, 5A33 5ND, UK
www.independentthinkingpress.com

Independent Thinking Press is an imprint of Crown Fouse Publishing Led.
& Paul Dix, 2017

The righ of Paul Dix to be identified as the author of this work
has been asserted by him in accordance with the Copyrighr,
Designs and Patents Act 1988.

Tustracion & David Bull, 2017

David Bull has asserted his right under the Copyrigh, Designs and
Patents Act 1988, to be idencified as che illustrator of dhis work.

Firse published 2017.

Quotes from Government documents used in this publication have been approved under an Open
Government Licence. Please visic www.nadenalarchives.govuk/doc/open-government-licence/.

All rights reserved. Except as permirted under current legislation no par of this work may be phoro-
copied, srored in a retrieval sysem, published, performed in public, adapted, broadeast, transmirted,

recorded or reproduced in any form or by any means, without the prior permission of the copyright

owners. Enquiries should be addressed to Independent Thinking Press.

Independent Thinking Press has no responsibiliry for the persistence or accuracy of URLs for exter-

nal or third-party websires referred to in chis publicarion, and does not guaranree char any concene on

such websites is, or will remain, accurate or appropriate.

Edited by Ian Gilbert

British Library Caraloguing-in-Publication Data
A caealogue entry for this book is available from the British Library,

Princ ISBN 978-178135273-1
Mobi ISBN 978-178135288-5
ePub ISBN 978-178135289-2
ePDF ISBN 978-178135290-8

Printed and bound in the UK by
Gomer Press, Llandysul, Ceredigion



CONTENTS

Introduction i

1. Visible Consistency, Visible Kindness 5
This is how we do it here 4
Meeting and greering 6
Fantasdc walking 7
Nobody gets to see the head wichour a rour! 9
Grinding out consistency 11
How consistency crumbles 11
Turning around behaviour in a large inner dry secondary
school 13
Testing 15
Warch out for 16
Nuggets 16
‘The Counter-Intuitive Classroom 19
The corrosion ar the heart of classroom practice v 20
You should know how to behave 22
A ronne of bricks 23
Recognition boards 24
Behaviour games 25
Rewards thar shouldnt work bue do 28
Token economies are corrupe 29
One million merits 31
Robert and the skip 31
Testing 34
Watch out for 35
Nugygets 35



3.

WHER THE ASOLTS 3INAHA, EYERYTHIZS CHANGES

Deliberate Botheredness 37
Bribery 38
The drip effect 3
Extreme botheredness 39
Over and above 42
B ] U vosevonnsensmssossscsssistissstinsossssssonimssssesu i s esicssss 42
The incredible power of che positive note w43
Fractions of POSILIVE NOLES vuu..imvvressumsussssosssssssssmmmmssresssssssssssssssssssrsss 44
Wotksheer weary weee 46
Noricing the unnoticed: Hot Chocolate Friday .ccssmsesnnesens 48
Showyou Belong s 49
Testing 51
Watch out for 51
Nuggets 32
Certainty in Adult Behaviour 55
The cost of adult emotion 57
Whar expert teachers teach us about certaingy’ .ommmessussmsenss 58
A visit to the Department 29
Picking up your own tab 60
Cerrainty bears weighe of sancrion every time oo 61
Being cerrain even when you are nor! 63
Over-promising punishment 65
Seismic shifts in primary behaviour 65
Testing 69
Wiarch out for 69
Nuggers 70
Keystone Classroom Routines 73
Going too far 74
Wall of death 75
The keystone five 76
Juggling, routines and ‘natural’ calent 82



60

7.

CONTENTS

Ending and sending .. 83
Puncruality problems 84
Testing 86
Watch ouc for 87
Nuggers 88
Universal Microscripts: Flipping the Script ....cccccemmmmmisacnns 89
Freeseyling 90
‘The 30 second intervention 92
A 30 second scripr ..... 94
Flipping the script in Denmark ....... 95
Advanced assertiveness 97
Beginning brilliancly .. 100
A difficule proposition 101
Testing . 103
Watch out for 104
Nuggets 105
Punishment Addiction, Humiliation Hangover ... 107
The punishiment 1oad s 107
Excuses? 109
The madness of chasing secondary behaviours .....evevevcevsvccvriene. 112
Punishment concradiction 113
Booths 114
Crearive isolacion ........ 116
Classroom plan 117
Imposicions 119
Removing detention from a large urban secondary school ........ 120
Testing 121
Watch out for 122
Nuggets 122
Restore, Redraw, Repair 125
The meeting 126




10.

WHEN THE ADULTS J3NAHY, EVERYTHING CHANGES

‘The restorative five . 128
Restorative questions with young children ...coenncccccccannn. 131
Picking up your own tab . 132
Adults who say sorry 135
Improving on exclusion 135
Rebuilding a school with restoracive practice ... 137
Testing 138
Warch out for 138
Nuggets 138
Some Children Follow Rules, Some Follow People ............. 141
Angry learners 141
Six changes to your approach to manage the most

difficult behaviours 143
The tutting chair 146
A word on trauma and atrachment 151
Goar mentoring 152
Learning from the alternacive 154
Where's the bit on behavioural disorders? 156
Tricky calls with parents 157
Testing 158
Watch out for 158
Nuggets 159
Your Behaviour Policy Sucks! .161
How much does your behaviour policy weigh? ..o eceveervnrmnnnns 162
Rules made of gold w162
A chaos of rules 164
Policy language: education or incarceration ...mssssssmsmnees 165
The power of ready, respectful, safe 168
The punishment buffec 170
Whele class punishmencs 170
What is the financial cost of a sanction heavy policy? ...ev..cee. 171
The behaviour blueprint on a single A4 sheet wvvvvvvvcusmmssssensnne 172



The grey suits of doom

Redesigning cliff edges
Testing

Warch out for

Nuggets
11. The 30 Day Magic ..

Ribbons and pebbles

The INSET hare

Saying hello

Help! The advisor is telling me to punish more! ..oooccoccirirreernnn.

Wacch out for

Nuggers

Conclusion

Acknowledgements

About the Author

173
174
174
175
175

177
178
179
180
183
184
184

185
187
189



INTRODUCTION

The support available for teachers who struggle with behaviour is woe-
ful. They are constantly bombarded with training chac is focused on
‘progress, pleasing Ofsted and analysing data. They are trained in rein-
vented, rehashed pedagogy and hammered by performance and forever
shifeing standards. Ask any teacher wha the gap in their training is and
the answer is managing behaviour. Teachers don't need the scartergun
approach of a thousand funky stracegies or the frankly insulting sugges-
don of lines and running around the playground from poliricians who
wane to look tough. Teachers need training in managing behaviours thar
cannot be solved with simplistic checklists or the odd half hour lecture.
They need effecrive craining thar is frequently updated and thac addresses
the real problems in some of our schools, not to be parronised, ignored
and rold thar their only purpose is results.

The unrelenting drive for exam resules has blunted pastoral care in many
schools. Mix this with the increasing emphasis of a‘them’ and s culture
and high stakes everything, and you have a dangerous cockrail. As chil-
dren are reduced to ‘units of progress, many head teachers are forced to
hide behaviour issues from inspectors and classroom teachers are left
to drown. In some schools pasroral care is reduced to voluntary aces of
love from individual reachers who care too much to reach by numbers.
The funding and stacus of pastoral care was thrown out of the window
when the bean counters arrived. Now, anything that is not measurable in
results is worthless. Only recencly I witnessed a PE teacher saving the life
of a child in a swimming pool, a teaching assistant ralking down a child
with violent intent and a teacher counselling a child whose father had
just been incarcerated. Performance manage thar.

However, the ride is uming on the behaviour debate. The ‘punishment
brigade’ are losing the argument, and as they do so they are finding them-
selves isolared. And the world is turning: children are less rolerant of
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nasty adults and parents demand more chan just detention, meetings and
exclusion.

Twenty years ago nobody thought twice abour Mr Wright holding Rob-
er against che wall by his de with his feer dangling. Now he would be
arrested. Even 10 years ago the idea thar you could eliminate detentdon
in schools with restorative practice was sneered ar. Today, a story abour
a school in Baldmore char has replaced detention with meditarion is
looked at wich genuine incerest and incrigue.’ The direction of cravel is
clear. In another 20 years will we look back at isolation booths, decen-
tions and exclusions with the same horror thac we look back ar beating
children with canes?

‘The appalling lack of respect for teachers is stirred by greedy politicians,
arrogant inspectors and the ugly opinions of those who would sell out
teachers before breakfase for a slither of dirty self-promotion. The esteem
in which we hold our teachers is reflected in the eyes of every child and
in the behaviour in every classroom. Our teachers deserve respect. They
deserve our admiration. They deserve our investment. Qur teachers have
a right to be better prepared and berrer trained to deal with che increas-
ingly severe problems that are parked at their door.

The idea char behaviour management is simply about learning a set
of techniques that emerge from a teacher’s ‘toolkit’ is a dangerous one.
Outstanding management of behaviour and relacionships is simply not
skills led. Neicher is it imported with ‘magic’ behaviour systems, bought
with data tracking software or instantly achieved by calling a school an
academy. In behaviour management, culture eacs stracegy for breakfase.
Getring the culture right is pivotal. With the righc culture the scraregies
thac are used become less important. The culture is set by the way that
the adules behave.

1 D Bloom, Instead of Detention, These Students Get Meditation, CNA (8 November 2016)
Available at. hitpfledition cnn com/2016/11/04healthimeditation-in-schools-balbmore/
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Chapter 1

VISIBLE CONSISTENCY,
VISIBLE KINDNESS

Ler's stop waiting for the magic behaviour soludion. It isn't coming, The
answer lies in the ability of adults to deliver behaviour policy and prac-
tice chac is simple, highly effective and uceecly consistent. The consistency
that is required to create rapid seismic improvements in behaviour is
one char is worth figheing for. It is the kind of consiscency chac great
parents have, You ger the same response from cach, the same boundaries,
the same mantras. You could not put a cigarette paper between their
rehearsed responses. Their consistency is palpable, planned, safe.

In reaching chere is a rampant desire for consistency. Teachers and sup-
port professionals repeatedly clamour for it, leaders get cross about it and
learners need it co feel safe. Yee for most staff teams it is a desperate plea
from the prindpal at che beginning of the year to check for planners, a
big push on puncruality or a one day purge on jewellery/hars/chought
crimes. It is a series of grand gestures that are ultimacely fusile. Phrases
like zero tolerance’ are bandied abour, huge rises in confrontarions are
immediately ignited and within a few days most have decided char it is
all coo much hassle.

The consistency thar is needed to bring an organisation from chaos ro
calm is che same as is required to go from good to grear. This is not a
restrictive consistency that limits flair and patronises poor communities,
bue a solid base on which ro build authentic, exciting behaviour prac-
tice. It is a consistency routed in kindness, not in the machismo of zero
tolerance.

As reachers we are grown from different seeds. Qur philosophies have
been nurtured in different direccions. In a staff meeting 150 reachers
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mighe resolve to be consistent: “Yes! We must all be more consistent!
Everyone then leaves with cheir own idea of whar thar consistency means.

Overworked teachers ook at initarives, quite rightly, through a very
sharp lens. The key question is, Are we still going to be doing this in six
monchs’ time? If the answer is no, then they nod in the righe places, fill
in the right paperwork and carry on as usual. If the answer is yes, then
they will shifr, adape and, wich supporr, buy inco the changes wich heare
and soul.

THIS IS HOW WE DO IT HERE

The best schools have a sign above the door regardless of whar
context they are working in, which says, “This is how we do ir here!
When you walk through the doors of thar school, the expecrations
of behaviour are different from those outside. The behaviours thar
you use in the community or the behaviours that you use with your
parents mighe well work our there, bur when you walk through thar
door, that is how they do it there. The best schools have absoluce
consistency. I don't care whether the system they use is behaviourist
or whether the system they use is extremely old-fashioned, the crit-
ical difference is thar people sign up to it and ceachers ace with one
voice and one message: ‘This is how we do it here.

‘You can find those beacons of hope in the communities in most pov-
erty, and you also find thar the best independent schools do exactly
the same thing, such as, This is the Harrow way; or wharever it might
be. It is,"When you walk chrough the door, this is how we do it here!
‘The best teachers have the same sign above their door. What works
is consistency, not trying to rackle all behaviour ar once bur deciding
which behaviours are to be raught. It is not relying on the parents
to teach ir, but saying, ‘You need these behaviours ro be a successful
learner in this school. We are not going to hide them. We are going
to teach you them. We will teach the staff how to do it! I see that
evidence every day in schools char are moving forward in che hardest
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circumstances. It is not necessarily an issue of resources. It is an issue
of commirment and focus for the school and of absolute consistency.

PADL DIX, BRUSE OF COMMOAS EBUCATEON SELECT CORMITTEE,
BENATVIGUR AND DISCIPLINE [N SCHSOLS, 17 ROVEHBER 2010

In schools where behaviour is breaking down you can find consistency,
bu it is a perverse consistency. In some teacher lounges there is a siege
mencalicy. Barvered by the relentless barrage of poor behaviour chey
narurally hunker down and prorect one anocher. In these places cheap
instant coffee meets universal despair.

On the first day of my first full cime pose as a qualified ceacher, the depucy
head teacher sar down next to me in the scaffroom. His opening gambit
was an interesting one: "Paul, I can see char you are very enchusiasric, it
is lovely to see. Bur a word to the wise — don't bother!' I was completely
taken aback and asked him ro explain. “You see Paul, I've been here 30
years and it's the same problem: it is those kids, living wich those families
on that estate. You'll never change that, Forrunately I have a habit of
ignoring such advice and a decerminarion to prove it wrong.

If you don't shape a visible positive consistency berween che adults, chen
you open the door to them breeding cheir own negative consistency.
‘There are horrific models of practice where the consistency is not kind
but bullying. It is often a highly aggressive system with cally chares in
the staffroom of "how many children I have made cry) lashings of pun-
ishment and adult hostility that is jus plain abusive. This is consistency
for control and force. The frustracion is char it is noc only cruel, ic is
completely unnecessary.

It is not just the frailty of human beings thar corrupes the consistency,
buc also the chaos of initiarives and constanc curriculum change that
works against it. In schools, initiative overload is more than groovy man-
agemenc speak, it is a way of life. A grear idea is quashed by a thousand
apparently berter ones, a shift in practice is subsumed by inspection
priorities and there is a lot of, ‘Oh well, char's good enough. Nothing is
constanc and few things are refined undl they are truly excellent.

1 See hitps:/Awww publications pariamen! ul/paicm201011/cmselect/omeduc/uch 16-v/
ucS1601 htm
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The foundation of every school must be excellent behaviour. We should
be keeping the focus on a visible culrure of impeccable conducr, and
making che consiscency palpable, audible and highly visible. Every single
day. Small, persistent and visible shifts in adult behaviour have an incred-
ible effect on childrens behaviour. The message is: don't be distracred by
temporary distractions; get behaviour righe first. Innovative reaching and
learning cannor be buile on inconsistent behaviour practice.

Shaping, refining and adapring the consistency is the challenge. Moving
away from a thousand good and worthy ideas in a dusty policy doc-
ument and refining it down to simple consistencies that are workable.
Slimming down the rules to three is an important step. Simplification
of policy is essential in building consistency. When you ger to Chaprer
10 and realise chat your behaviour policy sucks your firsc act should be
to delere che chaos of rules and allow yourself just three. Three rules are
easily remembered by all so char everyone uses chem all che dme. The
rules begin to fall from the mouths of all adules and consistency tightens.
At the same rime you will wan to strip back the sea of punishments and
remove the bureaucratic chaos thar sucks teaching ame away. The best
schools have a behaviour plan chac is based on tight agreements, simply
framed and relentlessly pursued.

MEETING AND GREETING

Ler's starr with the simplest consistency: how learners enter a classroom.
A quick straw poll among your colleagues will reveal chat even this most
basic routine is inconsistent. Some will prefer their classes to line up
outside, others want them straight in, some want equipment out, ochers
want it stored away, some want [earners standing behind chairs, ochers
want chem o gec ro work immediately. Ac the firse hurdle there is con-
eradiceion and confusion,

It is easy to make someching confusing out of something that should be
seraightforward. In a school where learners move from class to class, che
demand for the child to recall the individual preferences of each adule
withoue fail should be complecely unnecessary. In setrings where punish-
ment is king, the anxiety of forgetring and being punished can easily shift
the focus away from the learning,
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The simplest things work best. Ar the start of the day or ar the starc
of the lesson, stand ar che door and shake hands with your learners —
like you might do if someone knocked at your fronc door ar home. I am
sure you wouldn't sit on the sofa and scream, "Lee yourself in. You would
engage in a well-mannered social routine. Moreover, you would make
your guest feel welcome with a small kindness or generous word.

Imagine for a moment chac this consistency alone was followed to the
lecter by every adule for the next school year. Every morning there are
senior leaders on che gare, ceam leaders straregically placed around che
site and reachers ac every door, with every adule shaking hands, welcom-
ing and demonstrating a visible enchusiasm. As you stand at the door of
your room with a learning support assistant you look down the corridor
and see every member of staff doing che same. Imagine chat there had
never been a day when anyone lost their focus, not a rourine our of place
or a door thar is unwelcoming. Whae would the effect be on the learners,
the environment, the behaviour in corridors? Whar would the rpples
be out into the community? Would parencs srare ralking abour the meet
and greer? Would other schools/local officials/MPs come and see your
consistency in petfect form? Would the learners be more puncrual to
lessons, the adults feel more supporred and smaller people feel safer?

FANTASTIC WALKING

In the UK most primary schools are archireccurally challenged. Many
are built from a 1970s blueprint that had clearly bypassed che aestherics
department on its way to the architect. Walking up to one school in che
north of England reminded me of a thousand other schools, bur inside it
was anything but ordinary. Touring around the school with the excellent
head ceacher, I noticed a 6-year-old walking towards us in the corridor.
He was walking very call, head up, chin up, chest out with a purpose-
ful seride and his hands clasped tightly behind his back. It immediacely
struck me as odd buc I thoughe it best not to mention it. Probably just a
slightly eccentric 6-year-old playing a game,

As we turned another corner we came across a class of 9-year-olds snak-
ing through the school on their way to a PE lesson. Every child held
the same posture: hands behind cheir back, chest oue, walking rall and
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proud. Realising char chis was an organised routine I asked the head
teacher whar it was abouc.'Oh, tha is fantastic walking, she proclaimed
proudly.'Fancascic walking? I replied.'Is this one of those culc schools I
hear so much about?'No, no, no; she explained. It is what we do — it is
how we walk around our school. When I ook over as head there was a
lot of pushing and shoving, boisterous behaviour, particularly in the cor-
ridors. Small children were collaceral damage in times of mass movement
and everyone was going inco lessons a bir frazzled! (At chat moment
three members of staff came out of che teacher lounge, modelling perfect
fantastic walking!)

She knew char something had to be done, so she taught everyone fantas-
tic walking — with love, humour and a sense of pride in ‘our school. The
children rook to it immediarely, and the staff coo. Even parents crossing
the line berween the screer and the school yard seruck the pose. When
scaff wene co visic other schools thar didn'e have fantasric wakking chey
fele char something was missing, On recurning, chey would always com-
ment on how inconsistenc ocher schools fele. Their relief in being back in
fantastic walking land was obvious.

In chis school the visible consistency made everyone feel safe. It is done
with kindness and consent. The adult model was constant, consistent,
predicrable. This doesnt mean thar fancastic walking is right for your
school or class, but the question is clear: what are the visible consiscen-
cies in your serring? Whar could chey be? Are they embedded with love
or punishmenc?

Of course, you could choose to apply the same principle of consiscency
to a more aggressive and punitive system. You might distribute lunch-
time detentions for children who are seen running or pushing in the
corridor. You could plaster your school with ‘no running’ posters and cre-
ate extra capacity for lunchrime detentions by digging a cellar to house
the offenders. After weeks of punishment, explosive confrontations and
broken rruse the children may behave well in the corridors — when the
adules are warching,

Buc why crush behaviours with punishment when you can grow them
with love? Visible consistency with visible kindness allows exceptional
behaviour to fourish.
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NGBODY GETS T0 SEE THE HEAD WITHOUT A TOUR!

‘Just confirming the meering with the head tomorrow — 11 a.m., is
thar right?

‘Oh yes, Well, 11 a.m. for the meeting bur it is 10.30 a.m. for the
tour

“Tour?
“Yes, nobody gets co see the head without a rour!

This was my intreduction ro a school for excluded children. I had
spoken at a conference and casually mentioned over lunch chat I was
incerested in school governance. Before I had maken another mouth-
ful I had been invited to see the school, and forms were miraculously
produced. A school where nobody gets to see the head withour a
tour was going to be interesting.

Tarrived ar the school expecring ro be greeted by the head, or perhaps
his PA or maybe a depury, but on signing in I was presented with
two learners, aged 12 and 15. They explained thar they would be
conduccing the tour and proceeded co lead the best tour of a school
I have ever had. They were polire, informarive and never indiscreet.
was utterly impressed. We then had a drink in the head's office, they
swiped all the biscuits and it was 15 minures before the boss arrived.

That was my first experience of The Bridge School in Fulham.
Shordy afterwards a multi-academy trust was formed and I found
myself as the chair of chree newly converted alternative provision
academies for excluded children — the Tri Borough Alternative Pro-
vision (TBAP) Trust. Three years later I am still in che same chair,
bur at the time of writing (things are moving fast!) there are now
nine alrernative provision and special academies, a teaching school
for alcernative provision and the UK first 1619 alternarive provi-
sion academy teaching Inrernacional Baccalaureare post-16.

‘Tha first interaction with the school gave me a clear view of their
core values, and I really liked chem. In many schools children run
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errands o sit at a table in reception looking desperarely bored, doo-
dling on a geography worksheet.

Perhaps 'nobody gets ro see the head without a tour’ is the first and most
obvious visible consistency that a school needs.

The much repeared Haim Ginotr quotation about the conduct of che
individual teacher is startlingly accurare: ‘T have come to a frightening
conclusion. I am the decisive element in the classcoom? This passage is
an essendial daily read, perhaps on the way into work. What is missing in
many schools, however, is a focus on the consistency berween the team
of adules. Many would accepr thac their own behaviour is pivotal. Iris a
tougher challenge to convince everyone to adjust their behaviour, ro align
it with the behaviour of others, to modify teaching routines and well-
worn ricuals, Behaviour management is a ream sport. It needs a team
discipline, ethos and look. To get che behaviour you wane there can be
no gaps berween the adules on whar marvers, It is this consistency that is
most imporranc.

Imagine a world where behaviour policy and pracrice was consistent
across all schools. Where there was a commonality of approach. Where
everyone had the same craining, the same starting points, the same
agreed basics. A sec of uniform pillars on which each school and each
teacher can build authentic practice. Consistency in initial teacher train-
ing would give teachers moving into their first post the best chance of a
grear start. Currently there is no consistency between training providers
or berween schools. We are all dealing with the same issues and yer chere
are 1,001 variations in training, policy and practice.

Less focus on the roolkir of ‘strategies’in reacher training would cercainly
help. The rush in initial teacher eraining to collect strategies and compile
a uniquely individual set of tricks removes the focus from where it needs
to be: the team, agreed adulr behaviour and common values,

2 H.G Ginotl, Teacher and Child: ABoak for Parents and Teachers (New York: Macmillan,
1972),p. 15
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IF THE QUICKEST WAY FOR A PUPIL TO ACHIEVE CELEBRITY IN YOUR SCHOOL
IS BY BEING THE WORST BEHAVED, YOU HAVE A CULTURE PROBLEM.

You can buy in che best behaviour eracking software, introduce 24/7 detentions or scream
‘NO EXCUSES' 1s often as you want - but ultimately the solution lies with the behaviour
of the adults, It is che only behaviour over which we have absolute control.

In When the Adults Change, Everything Changes, Paul Dix upends the debate on
behaviour management in schools and offers effective stracegies chat serve to end che
search for change in children and turn the focus back on the adults.

Packed with anecdotal case studies, scripred interventions and eried-and-tesced
approaches, chis book is suitable for teachers and school leaders ~ in any setring -
who are looking to upgrade their classroom or school behaviour plan.

THIS BOOK IS A MUST-READ FOR ANYONE WHO
WORNS WITH CHILDBEN OR YOUNG PEOPLE.
SEAMUS OATES, CBE, CED, TBAP MULTI-ACADEMY TRUST
If you want to create an inclusive school where children's behaviour is not only managed,
but is changed as well, you should not miss out on reading this book.
SUE COWLEY, TEACHER AND EDUCATIGN AUTHOR
| have leamt much from this book that will shape and amend my future practice and whole-
heartedly recommend it to even the most experienced leacher.
PHIL BEADLE, TEACHER ANB AUTHOR
This book is a game changer. Your students need you lo read
When the Adults Change, Everything Changes.
JAZ AMPAY-FARR, SPEAKER, ARTHOR AND "RESILIENCE RINJA'
Far from being just another book on hehaviour, this is

a blusprint for how behaviour should be in schools.
RUSSELL J. INGLEBY, HEAD TEACHER, HIGHTOWN JONIOR, INFANT AND NURSERY SCHOOL

Paul Dix gets it. After reading this book, you will too.
JARLATH 0'BRIEN, HEAD YEACHER, CARWARDEN HOUSE COMMUENITY SCHOOL

PAUL BIX is a speaker, author and notorious teacher-wrangler who [ TRSNETSSRURR NSRRI,
is in huge demand, He is founder and director of Pivoral Education. ISBN a78 1“135273 1
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Educstlon Teaching Skills

As a teacher, leader and teacher mainer, Paul has been working to
transtorm the most difhcult behaviour in the most challenging
schools, referral units and colleges for the last 25 years, Paul co-hosts
the Fivotal Podcast, providing free training to over 250,000 teachers
wortdwide every week. pivotaleducation.com (@ pivotalpaul
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